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Evaluation Discour se and the Change of Teacher-Student Relationship: A Case Study of
Middle School Teachers Evaluative Remarks

Chen Wenge, Xiamen University/Xiamen University of Technology

Abstract: Drawing on Bernstein's code theory and Martin's appraisal theory, this study
makes a diachronic analysis of two groups of middle school teachers' evaluative remarksin an
attempt to revea the co-variation between the evaluation discourse’'s principles of
classification and framing and the teacher-student relationships. It is found that classification
and framing in the evaluation discourse have both shifted from strong to weak as indicated by
the frequent use of heteroglossic engagement resources, less use of explicit power symbols and
the use of informal language. The results show the past power-based Chinese teacher-student
relationship has been replaced by a solidarity-based one. However, such a replacement doesn’t
mean the disappearance of institutional control but that the form of institutional regulation has
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been altered, concealing the authority inherent in the pedagogic relationship. To change the
language of pedagogic discourses and weaken their classification and framing will contribute
to a more harmonious teacher-student relationship and democratic education.

Key words. teachers evauative remarks, classification, framing, teacher-student
relationship



